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Picasso sentences
Skills needed
For the drawing student: reading quickly to understand the target sentence; ability to link the words to
images and then to produce those images.
For the guessing students: the ability to interpret images and link them to words.
Accessibility
For some students the picture aspect of the task will be very accessible, if they are able to think in images.
Challenges
Some students (e.g. with dyspraxic tendencies) may find the drawing challenging if they have difficulties
with motor skills. Even if the student is very good at drawing, the images that they select to represent the

ideas may not be as obviously representative to the other members of the team, as s/he may be making
different connections between them.
Adaptations
You would need to make sure that the drawing student has enough time to read the sentence carefully,
and that s/he has understood all the words, as well as the whole idea.

Dictogloss
Skills needed
Students need to be able to listen to an oral text, process the information, and remember it after a short
pause, in order to write it down.
Accessibility
The group nature of the activity means that the dyslexic students are supported by their peers (but it would
be quite easy for a student to opt out of this activity and let others produce the sentence, so you would
need to be alert to this possibility and make sure everyone contributes).
Challenges
This activity is likely to be very challenging for learners whose dyslexia affects their auditory processing
(speed of processing and/or accuracy of processing) and their memory.
Adaptations
This could be used as part of a memory strategies programme, such that some techniques for memorizing
language are taught first, before this is used as a practice activity. The ideal partner for a dyslexic learner
would be a student with a good memory, but who is willing to listen to the other student.
It should be made clear that it’s acceptable for students to say whatever they remember, whether it is
accurate or not (and this might prompt another student to remember more) and that spelling is not
important at first. This is also a good opportunity to model how texts emerge gradually, and not always
accurately, demonstrating the importance of proofreading.

Adapting exercises:

www.dystefl.eu

http://eltwell.com

http://www.englishsoundsfun.com

https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/executivefunctioning-issues/understanding-executive-functioning-issues
https://www.myetpedia.com/10-ways-to-help-dyslexic-students-in-the-elt-classroom
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